
DOMAIN 1. LISTENING AND SPEAKING 
 
COMPETENCY 1.0 UNDERSTAND LISTENING AND SPEAKING FOR 
INFORMATION AND UNDERSTANDING 
 
Skill 1.1 Analyzing techniques for selecting and organizing information for oral 
presentations.   
 
Preparing to speak on a topic should be seen as a process that has stages: Discovery, 
Organization, and Editing. 
 
Discovery: There are many possible sources for the information that will be used to 
create an oral presentation. The first step in the discovery process is to settle on a topic or 
subject. Answer the question, What is the speech going to be about? For example, the 
topic or subject could be immigration. In the discovery stage, one’s own knowledge, 
experience, and beliefs should be the first source, and notes should be taken as the 
speaker probes this source. The second source can very well be interviews with friends 
and possibly experts. The third source will be research: what has been written or said 
publicly on this topic. This stage can get out of hand very quickly, so a plan for the 
collecting of source information should be well-organized with time limits set for each 
part. 
 
Organization: At this point, several decisions need to be made. The first is what the 
purpose of the speech is. Does the speaker want to persuade the audience to believe 
something or to act on something, or does the speaker simply want to present information 
that the audience might not have? Once that decision is made, a thesis should be 
developed. What point does the speaker want to make? And what are the points that will 
support that point? And in what order will those points be arranged? Introductions and 
conclusions should be written last. The purpose of the introduction is to draw the 
audience into the topic. The purpose of the conclusion is to polish off the speech, making 
sure the thesis is clear, reinforcing the thesis, or summarizing the points that have been 
made. 
 
Editing: This is the most important stage in preparing a speech. Once decisions have 
been made in the discovery and organization stages, it’s good to allow time to let the 
speech rest for awhile and to go back to it with “fresh eyes.” Objectivity is extremely 
important, and the speaker should be willing to make drastic changes if they are needed. 
It’s difficult to turn loose of one’s own composition, but good speech-makers are able to 
do that. On the other hand, this can also get out of hand, and it should be limited. The 
speaker must recognize that at some point, the decisions must be made, the die must be 
cast, commitment to the speech as it stands must be made if the speaker is to deliver the 
message with conviction. 
 
The concept of recursiveness is very useful to one who writes speeches.  



That is, everything must be written at the outset with full knowledge that it can be 
changed, and the willingness to go backward, even to the discovery stage, is what makes 
a good speech-writer. 
 
Skill 1.2 Recognizing factors affecting a listener’s ability to understand spoken 
language in different contexts. 
 
The more information a speaker has about an audience, the more likely he/she is to 
communicate effectively with them. Several factors figure into the speaker/audience 
equation: age, ethnic background, educational level, knowledge of the subject, and 
interest in the subject. 
 
Speaking about computers to senior citizens who have, at best, rudimentary knowledge 
about the way computers work must take that into account. Perhaps handing out a 
glossary would be useful for this audience. Speaking to first-graders about computers 
presents its own challenges. On the other hand, the average high-school student has more 
experience with computers than most adults and that should be taken into account. 
Speaking to a room full of computer systems engineers requires a rather thorough 
understanding of the jargon related to the field. 
 
In considering the age of the audience, it’s best not to make assumptions. The gathering 
of senior citizens might include retired systems engineers or people who have made their 
livings using computers, so research about the audience is important. It might not be wise 
to assume that high-school students have a certain level of understanding, either.  
 
With an audience that is primarily Hispanic with varying levels of competence in 
English, the speaker is obligated to adjust the presentation to fit that audience. The same 
would be true when the audience is composed of people who may have been in the 
country for a long time but whose families speak their first language at home. Black 
English presents its own peculiarities, and if the audience is composed primarily of 
African-Americans whose contacts in the larger community are not great, some efforts 
need to be made to acquaint oneself with the specific peculiarities of the community 
those listeners come from.  
 
It’s unwise to “speak down” to an audience; they will almost certainly be insulted. On the 
other hand, speaking to an audience of college graduates will require different skills than 
speaking to an audience of people who have never attended college. 
 
Finally, has the audience come because of an interest in the topic or because they have 
been influenced or forced to come to the presentation? If the audience comes with an 
interest in the subject already, efforts to motivate or draw them into the discussion might 
not be needed.  



On the other hand, if the speaker knows the audience does not have a high level of 
interest in the topic, it would be wise to use devices to draw them into it, to motivate 
them to listen. 
 
Skill 1.3 Distinguishing styles of language and levels of usage (slang, informal and 
formal language, jargon, technical language, regionalisms). 
 
Slang comes about for many reasons: Amelioration is an important one that results often 
in euphemisms. Examples are “passed away” for dying; “senior citizens” for old people. 
Some usages have become so embedded in the language that their sources are long-
forgotten. For example, “fame” originally meant rumor.  Some words that were originally 
intended as euphemisms such as “mentally retarded” and “moron” to avoid using “idiot” 
have themselves become pejorative. 
 
Slang is lower in prestige than Standard English; tends to first appear in the language of 
groups with low status; is often taboo and unlikely to be used by people of high status; 
tends to displace conventional terms, either as a shorthand or as a defense against 
perceptions associated with the conventional term. 
 
Informal and formal language is a distinction made on the basis of the occasion as well 
as the audience. At a “formal” occasion, for example, a meeting of executives or of 
government officials, even conversational exchanges are likely to be more formal. A 
cocktail party or a golf game are examples where the language is likely to be informal. 
Formal language uses fewer or no contractions, less slang, longer sentences, and more 
organization in longer segments.  
 
Speeches delivered to executives, college professors, government officials, etc., is likely 
to be formal. Speeches made to fellow employees are likely to be informal. Sermons tend 
to be formal; Bible lessons will tend to be informal. 
 
Jargon is a specialized vocabulary. It may be the vocabulary peculiar to a particular 
industry such as computers or of a field such as religion. It may also be the vocabulary of 
a social group. Black English is a good example. A Hardee’s ad has two young men on 
the streets of Philadelphia discussing the merits of one of their sandwiches, and bylines 
are required so others may understand what they’re saying. A whole vocabulary that has 
even developed its own dictionaries is the jargon of bloggers. The speaker must be 
knowledgeable about and sensitive to the jargon peculiar to the particular audience. That 
may require some research and some vocabulary development on the speaker’s part. 
 
Technical language is a form of jargon. It is usually specific to an industry, profession, 
or field of study. Sensitivity to the language familiar to the particular audience is 
important. 
 
Regionalisms are those usages that are peculiar to a particular part of the country. A 
good example is the second person plural pronoun: you. Because the plural is the same as 
the singular, various parts of the country have developed their own solutions to be sure 



that they are understood when they are speaking to more than one “you.” In the South, 
“you-all” or “y’all” is common. In the Northeast, one often hears “youse.” In some areas 
of the Middlewest, “you’ns” can be heard. 
 
Vocabulary also varies from region to region. A small stream is a “creek” in some 
regions but “crick” in some. In Boston, soft drinks are generically called “tonic,” but it 
becomes “soda” in other parts of the northeast. It is “liqueur” in Canada, and “pop” when 
you get very far west of New York.      
 
Skill 1.4 Determining styles of language appropriate to diverse purposes, content, 
audiences, and occasions. 
 
Oral use of communication forms 

 
Different from the basic writing forms of discourse is the art of debating, discussion, and 
conversation. The ability to use language and logic to convince the audience to accept your 
reasoning and to side with you is an art. This form of writing/speaking is extremely 
confined/structured, logically sequenced, with supporting reasons and evidence.  At its 
best, it is the highest form of propaganda. A position statement, evidence, reason, 
evaluation and refutation are integral parts of this writing schema. 

 
Interviewing provides opportunities for students to apply expository and informative 
communication. It teaches them how to structure questions to evoke fact-filled responses. 
Compiling the information from an interview into a biographical essay or speech helps 
students to list, sort, and arrange details in an orderly fashion. 

 
Speeches that encourage them to describe persons, places, or events in their own lives or 
oral interpretations of literature help them sense the creativity and effort used by 
professional writers. 

 
Useful resources 

Price, Brent - Basic Composition Activities Kit - provides practical  suggestions 
and student guide sheets for use in the development of student  writing. 

  
Simmons, John S., R.E. Shafer, and Gail B. West. (1976).  Decisions About The 
Teaching of English - "Advertising, or Buy It, You'll Like It." Allyn & Bacon. 

 
Additional resources may be found in the library, social studies, economic, debate and 
journalism textbooks and locally published newspapers.    



Skill 1.5 Recognizing that information may be communicated through the rate and 
volume of speech. 
 
Voice:  Many people fall into one of two traps when speaking: using a monotone, or 
talking too fast.  These are both caused by anxiety.  A monotone restricts your natural 
inflection, but can be remedied by releasing tension in upper and lower body muscles.  
Subtle movement will keep you loose and natural.  Talking too fast on the other hand, is 
not necessarily a bad thing if the speaker is exceptionally articulate.  If not though, or if 
the speaker is talking about very technical things, it becomes far too easy for the audience 
to become lost.  When you talk too fast and begin tripping over your words, consciously 
pause after every sentence you say.  Don’t be afraid of brief silences.  The audience needs 
time to absorb what you are saying. 
 
Volume:  Problems with volume, whether too soft or too loud, can usually be combated 
with practice.  If you tend to speak too softly, have someone stand in the back of the 
room and give you a signal when your volume is strong enough.  If possible, have 
someone in the front of the room as well to make sure you’re not overcompensating with 
excessive volume.  Conversely, if you have a problem with speaking too loud, have the 
person in the front of the room signal you when your voice is soft enough and check with 
the person in the back to make sure it is still loud enough to be heard.  In both cases, note 
your volume level for future reference.  Don’t be shy about asking your audience, “Can 
you hear me in the back?”  Suitable volume is beneficial for both you and the audience. 
 
Pitch:  Pitch refers to the length, tension and thickness of a person’s vocal bands.  As 
your voice gets higher, the pitch gets higher.  In oral performance, pitch reflects upon the 
emotional arousal level.  More variation in pitch typically corresponds to more emotional 
arousal, but can also be used to convey sarcasm or highlight specific words. 
 
Skill 1.6 Evaluating visual aids and technologies for use in an oral presentation. 
 
Tips for using print media and visual aids 

• Use pictures over words whenever possible. 
• Present one key point per visual. 
• Use no more than 3-4 colors per visual to avoid clutter and confusion. 
• Use contrasting colors such as dark blue and bright yellow. 
• Use a maximum of 25-35 numbers per visual aid. 
• Use bullets instead of paragraphs when possible. 
• Make sure it is student-centered, not media-centered.  Delivery is just as 

important as the media presented. 
 



Tips for using film and television 
• Study programs in advance. 
• Obtain supplementary materials such as printed transcripts of the narrative or 

study guides. 
• Provide you students with background information, explain unfamiliar concepts, 

and anticipate outcomes. 
• Assign outside readings based on their viewing. 
• Ask cuing questions. 
• Watch along with students. 
• Observe students’ reactions. 
• Follow up viewing with discussions and related activities. 

 
Skill 1.7 Interpreting and analyzing information presented in films, news 
broadcasts, lectures, and live performances. 
 
More money is spent each year on advertising towards children than educating them.  
Thus, the media’s strategies are considerably well thought out and effective.  They 
employ large, clear letters, bold colors, simple line drawings, and popular symbols to 
announce upcoming events, push ideas and advertise products.  By using attractive 
photographs, brightly colored cartoon characters or instructive messages, they increase 
sales, win votes or stimulate learning.  The graphics are designed to communicate 
messages clearly, precisely, and efficiently.  Some even target subconscious yearnings for 
sex and status. 
 
Because so much effort is being spent on influencing students through media tactics, just 
as much effort should be devoted to educating those students about media awareness.  A 
teacher should explain that artists and the aspect they choose to portray, as well as the 
ways in which they portray them, reflect their attitude and understanding of those aspects.  
The artistic choices they make are not entirely based on creative license—they also 
reflect an imbedded meaning the artist wants to represent.  Colors, shapes, and positions 
are meant to arouse basic instincts for food, sex, and status, and are often used to sell 
cars, clothing, or liquor. 
 
To stimulate analysis of media strategies, ask students such questions as: 

• Where/when do you think this picture was taken/film was shot/piece was written? 
• Would you like to have lived at this time in history, or in this place? 
• What objects are present? 
• What do the people presented look like?  Are they happy or sad? 
• Who is being targeted? 
• What can you learn from this piece of media?   
• Is it telling you something is good or bad? 
• What message is being broadcasted? 

 



COMPETENCY 2.0 UNDERSTAND LISTENING AND SPEAKING FOR 
LITERARY RESPONSE AND EXPRESSION, PERSONAL APPRECIATION, 
AND ENTERTAINMENT 
 
Skill 2.1 Recognizing how oral presentations for the purpose of literary response 
make reference both to elements in the text and to the student’s prior knowledge 
and personal experience. 
 
When preparing to present a book analysis orally, the analyst should become acquainted 
with the elements of the story such as setting, characterization, style (language, both 
technically with regard to dialect but also structurally with regard to use of description, 
length of sentences, phrases, etc.), plot (particularly conflicts and pattern), tone (what is 
the attitude of the writer toward characters, theme, etc.) and particularly theme (the 
message or point the story conveys). It’s not essential to know the writer’s biography, but 
it is often helpful, especially in responding from the analyst’s point of view. 
 
Literature is written to evoke a personal response in readers. This is why so many books 
are sold. Once the analyst has a grip on the story—a thorough understanding of the 
story—then an analysis of one’s own response to it is in order.  
 
The following questions are useful: 
 

1. Do you respond emotionally to one of the characters? Why? Is a character similar 
to someone you know or have known? 

2. Is the setting evocative for you because of a place, situation, or milieu that you 
have experienced and that had meaning for you? Why? 

3. Did the vocabulary, descriptions, or short or long sentences have impact on you? 
Why? For example, short, simple sentence after short, simple sentence may be 
used deliberately, but do you find it annoying? 

4. Do you agree with the author’s attitude toward the characters, setting, story, etc.? 
For example, has a character been written unsympathetically that you felt 
deserved more consideration? Does the author demonstrate a distaste for the 
setting he has chosen, and do you feel he is being unjust? Or do you experience 
the same distaste? Etc. 

 
Reading is personal. Responding to it personally adds important dimensions to an 
analysis for others. 
 



Skill 2.2 Analyzing the uses of oral presentations to offer literary interpretations 
that explicate multiple layers of meaning. 
 
In order to discover multiple layers of meaning in a literary work, the first step is a 
thorough analysis, examining such things as setting, characters and characterization, plot 
(focusing particularly on conflicts and pattern of action), theme, tone, figures of speech, 
and symbolism. It’s useful in looking for underlying themes to consider the author’s 
biography, particularly with regard to setting and theme, and the date and time of the 
writing, paying particular attention to literary undercurrents at the time as well as political 
and social milieu. 
 
Once the analysis is complete and data accumulated on the historical background, 
determine the overt meaning. What does the story say about the characters and their 
conflicts, where does the climax occur, and is there a denouement? Once the forthright, 
overt meaning is determined, then begin to look for undercurrents, subthemes that are 
related to the author’s life and to what is going on in the literary, political, and social 
background at the time of writing. 
 
In organization of the presentation, it’s usually best to begin with an explication of the 
overt level of meaning and then follow up with the other messages that emerge from the 
text.  
 
Skill 2.3 Recognizing the different roles of voice, intonation patterns, pacing, and 
emphasis in oral presentations of stories, poetry and drama. 
 
Shifting into a new character calls for an analysis of that character’s ways of talking, 
moving, and relating to others in the world.  Everything a student does to give themselves 
the appearance—both physically and emotionally—of a character, involves an 
interpretation of that character’s motivations, intentions and passions.  Characterization is 
the basic decisions a student makes regarding the why and how of his or her character.  
They may justify their decisions based on details they notice in illustration or word, on 
understanding they have about similar characters in real life, and on their own 
motivations and intentions.   
 
Basic frame sentence for character analysis: 
“Since my character is _________, then he/she would act like _________.” 
 
This may result in a student employing a goofy, clumsy shuffle when acting in their role, 
or addressing everyone as “baby.”  The student must evolve from a child into an actor, 
and finally, into a specific character.  It is your job to facilitate this transformation. 
 

Child > Actor > Character 
 

To further the immersion in their role, encourage students to call each other by their 
characters’ names.   



Emphasize the “as if” nature of a play, in which the students treat characters as if they 
were real, with real emotions and motivations driving them to act the way they do. Do not 
give students your own interpretation of a character’s personality.  Let them create their 
own interpretation, and follow along with their reading of the character.  
 
Vocal Techniques 
 
Voice is perhaps the most important tool of interpretation in classroom theater.  It can 
portray anger, sadness, jealousy, happiness, fear and excitement.  Vocal techniques 
integrate word choice, emphasis, and attitude, accentuating or deemphasizing them as the 
student sees fit.  The voice puts life into the words of the play, with intonation, pitch, 
loudness or softness and even accent reflecting or obscuring the intent of the speaker.   
 
Just look at the phrase, “It’s all right,” as an example of the impact of voice and tone.  
Said with a soothing voice, it implies patience and understanding.  Said with a sarcastic, 
cynical voice, it gives off a dismissive feeling.  A host of a party might say the same 
phrase with suppressed frustration to a guest who has broken a favorite vase.  In each 
case, the vocal choices made either highlight or shadow the inner thoughts of the speaker. 
 
Encourage students to try on different vocal roles.  Explain to students that while you 
must use the words in the script, how you say them is up to individual interpretation.  A 
simple explanation is to simply tell them to “read something and then say it in your own 
way.”  Have students decide on words they want to stress by highlighting or underlining 
them in their scripts.  Circle words that should be spoken louder and draw a line lightly 
through words that should be whispered.  Allow students to transform vocal inflection to 
match with their vision of their character.  They will soon combine their own attitudes 
and analyses with attitudinal hints the text supplies to create an effective emotional 
portrayal.   
 
Storytelling Techniques 
 

• It’s important to try to have complete silence before you begin, so that the 
students are concentrating and focused on the story and the person reading it. 
Turn off any background music. 

• Make eye contact with everyone. At least you should be able to see all the 
students from where you are sitting or standing. Move them around if necessary. 

• Make sure that there are no distractions behind you – stand in front of a wall, not 
an interesting bookshelf or a window. 

• Think about yourself telling a favorite anecdote to your friends. “Did I tell you 
about the time when I…” How do you tell it? What gestures and effects do you 
use? At what points are you sure of getting a laugh? What are you doing with 
your body language and how are you telling the story? Is there a particular pause 
before the punch-line that works wonders? Apply your style to the story you’re 
telling. 

 


