TEACHER CERTIFICATION STUDY GUIDE

SUBAREA |. READING AND COMMUNICATIONS

COMPETENCY 1.0 IDENTIFY A WRITER'S POINT OF VIEW AND
INTENDED MEANING.

Skill 1.1 Identify the statement that best expresses the main idea of a
paragraph or passage.

The main idea of a passage or paragraph is the basic message, idea, point
concept, or meaning that the author wants to convey to you, the reader.
Understanding the main idea of a passage or paragraph is the key to
understanding the more subtle components of the authors message. The main
idea is what is being said about a topic or subject. Once you have identified the
basic message, you will have an easier time answering other questions that test
critical skills.

Main ideas are either stated or implied. A stated main idea is explicit: it is
directly expressed in a sentence or two in the paragraph or passage. An
implied main idea is suggested by the overall reading selection. In the first
case, you need not pull information from various points in the paragraph or
passage in order to form the main idea because it is already stated by the
author. If a main idea is implied, however, you must formulate, in your own
words, a main idea statement by condensing the overall message contained in
the material itself.

Practice Question: Read the following passage, and select an answer.

Sometimes too much of a good thing can become a very bad thing indeed. In an
earnest attempt to consume a healthy diet, dietary supplement enthusiasts have
been known to overdose. Vitamin C, for example, long thought to help people
ward off cold viruses, is currently being studied for its possible role in warding off
cancer and other diseases that cause tissue degeneration. Unfortunately, an
overdose of vitamin C — more than 10,000 mg — on a daily basis can cause
nausea and diarrhea. Calcium supplements, commonly taken by women, are
helpful in warding off osteoporosis. More than just a few grams a day, however,
can lead to stomach upset and even kidney and bladder stones. Niacin, proven
useful in reducing cholesterol levels, can be dangerous in large doses to those
who suffer from heart problems, asthma, or ulcers.

The main idea expressed in this paragraph is:

Supplements taken in excess can be a bad thing indeed.

Dietary supplement enthusiasts have been known to overdose.
Vitamins can cause nausea, diarrhea, and kidney or bladder stones.
People who take supplements are preoccupied with their health.

oSoOow>»

GENERAL EDUCATION 1



TEACHER CERTIFICATION STUDY GUIDE

Answer: Answer A is a paraphrase of the first sentence and provides a general
framework for the rest of the paragraph: excess supplement intake is bad. The
rest of the paragraph discusses the consequences of taking too many vitamins.
Options B and C refer to major details, and Option D introduces the idea of
preoccupation, which is not included in this paragraph.

Skill 1.2 Recognize ideas that support, illustrate, or elaborate the main
idea of a paragraph or passage.

Supporting details are examples, facts, ideas, illustrations, cases, and anecdotes
used by a writer to explain, expand on, and develop the more general main idea.
A writer’s choice of supporting materials is determined by the nature of the topic
being covered. Supporting details are specifics that relate directly to the main
idea. Writers select and shape material according to their purposes. An
advertisement writer seeking to persuade the reader to buy a particular running
shoe, for instance, will emphasize only the positive characteristics of the shoe for
advertisement copy. A columnist for a running magazine, on the other hand,
might list the good and bad points about the same shoe in an article
recommending appropriate shoes for different kinds of runners. Both major
details (those that directly support the main idea) and minor details (those that
provide interesting, but not always essential, information) help create a well-
written and fluid passage.

In the following paragraph, the sentences in bold print provide a skeleton of a
paragraph on the benefits of recycling. The sentences in bold are generalizations
that by themselves do not explain the need to recycle. The sentences in italics
add details to SHOW the general points in bold. Notice how the supporting
details help you understand the necessity for recycling.

While one day recycling may become mandatory in all states, right now it is
voluntary in many communities. Those of us who participate in recycling are
amazed by how much material is recycled. For many communities, the blue-
box recycling program has had an immediate effect. By just recycling glass,
aluminum cans, and plastic bottles, we have reduced the volume of disposable
trash by one third, thus extending the useful life of local landfills by over a
decade. Imagine the difference if those dramatic results were achieved
nationwide. The amount of reusable items we thoughtlessly dispose of is
staggering. For example, Americans dispose of enough steel everyday to supply
Detroit car manufacturers for three months. Additionally, we dispose of enough
aluminum annually to rebuild the nation’s air fleet. These statistics, available from
the Environmental Protection Agency (EPA), should encourage all of us to watch
what we throw away. Clearly, recycling in our homes and in our communities
directly improves the environment.
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Notice how the author’s supporting examples enhance the message of the
paragraph and relate to the author’s thesis noted above. If you only read the
sentences in bold, you have a glimpse at the topic. This paragraph of illustration,
however, is developed through numerous details creating specific images:
reduced the volume of disposable trash by one-third; extended the useful life of
local landfills by over a decade; enough steel everyday to supply Detroit car
manufacturers for three months; enough aluminum to rebuild the nation’s air
fleet. If the writer had merely written a few general sentences, as those shown in
bold face, you would not fully understand the vast amount of trash involved in
recycling or the positive results of current recycling efforts.

Skill 1.3 Use the content, word choice, and phrasing of a passage to
determine a writer's opinions or point of view (e.g., belief,
position on an issue).

The tone of a written passage is the author's attitude toward the subject matter.
The tone (mood, feeling) is revealed through the qualities of the writing itself and is
a direct product of such stylistic elements as language and sentence structure.
The tone of the written passage is much like a speakers voice; instead of being
spoken, however, it is the product of words on a page.

Often, writers have an emotional stake in the subject, and their purpose, either
explicitly or implicitly, is to convey those feelings to the reader. In such cases,
the writing is generally subjective: that is, it stems from opinions, judgments,
values, ideas, and feelings. Both sentence structure (syntax) and word choice
(diction) are instrumental tools in creating tone.

Tone may be thought of generally as positive, negative, or neutral. Below is a
statement about snakes that demonstrates this.

Many species of snakes live in Florida. Some of those species, both
poisonous and non-poisonous, have habitats that coincide with those of
human residents of the state.

The voice of the writer in this statement is neutral. The sentences are
declarative (not exclamations or fragments or questions). The adjectives are
few and nondescript—many, some, poisonous (balanced with non -poisonous).
Nothing much in this brief paragraph would alert the reader to the feelings of
the writer about snakes. The paragraph has a neutral, objective, detached,
impartial tone.
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Then again, if the writer's attitude toward snakes involves admiration or even
affection, the tone would generally be positive:

Floridas snakes are a tenacious bunch. When they find their habitats
invaded by humans, they cling to their home territories as long as they
can, as if vainly attempting to fight off the onslaught of the human hordes.

An additional message emerges in this paragraph: The writer quite clearly favors
snakes over people. The writer uses adjectives like tenacious to describe his/her
feelings about snakes. The writer also humanizes the reptiles, making them
brave, beleaguered creatures. Obviously, the writer is more sympathetic to
snakes than to people in this paragraph.

If the writer's attitude toward snakes involves active dislike and fear, then the tone
would also reflect that attitude by being negative:

Countless species of snakes, some more dangerous than others, still
lurk on the urban fringes of Florida s towns and cities. They will often
invade domestic spaces, terrorizing people and their pets.

Here, obviously, the snakes are the villains. They lurk, they invade, and they
terrorize. The tone of this paragraph might be said to be distressed about
snakes.

In the same manner, a writer can use language to portray characters as good or
bad. A writer uses positive and negative adjectives, as seen above, to convey the
manner of a character.
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COMPETENCY 2.0 ANALYZE THE RELATIONSHIP AMONG IDEAS IN
WRITTEN MATERIAL

Skill 2.1 Identify the sequence of events or steps presented in
technical, scientific, or research material.

The ability to organize events or steps provided in a passage (especially when
presented in random order) serves a useful purpose, and it encourages the
development of logical thinking and the processes of analysis and evaluation.

Working through and discussing with your students examples like the one below
helps students to gain valuable practice in sequencing events.

Practice Question: Identify the proper order of events or steps.

1. Matt had tied a knot in his shoelace.

2. Matt put on his green socks because they were clean and complimented the
brown slacks he was wearing.

3. Matt took a bath and trimmed his toenails.

4. Matt put on his brown slacks.

Answer: The proper order of events is: 3, 4, 2, and 1

Skill 2.2 Identify cause-effect relationships from information in a
passage.

A cause is the necessary source of a particular outcome. If a writer were
addressing the question, “How will the new tax laws affect small businesses?” or
“Why has there been such political unrest in Somalia?” he or she would use
cause and effect as an organizational pattern to structure his or her response. In
the first case, the writer would emphasize effects of the tax legislation as they
apply to owners of small businesses. In the second, he or she would focus on the
causes of the current political situation in Somalia.

Some word clues that identify a cause-effect passage are: accordingly, as a

result, therefore, because, consequently, hence, in short, thus, then, due to, and
SO on.
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Sample passage:

Simply put, inflation is an increase in price levels. It happens when a government
prints more currency than is already in circulation, and there is, consequently,
additional money available for the same amount of goods or services. There
might be multiple reasons for a government to crank up the printing presses. A
war, for instance, could cause an immediate need for steel. A national disaster
might create a sudden need for social services. To get the money it needs, a
government can raise taxes, borrow, or print more currency. However, raising
taxes and borrowing are not always plausible options.

Analysis: The paragraph starts with a definition and proceeds to examine a
causal chain. The words consequently, reasons, and cause provide the clues.

Explicit Cause and Effect

General Hooker failed to anticipate General Lee’s bold flanking maneuver. As a
result, Hooker’s army was nearly routed by a smaller force.

Mindy forgot to bring the lunch her father had packed for her. Consequently, she
had to borrow money from her friends at school during lunch period.

Implicit Cause and Effect

The engine in Lisa’s airplane began to sputter. She quickly looked below for a
field in which to land.

Luther ate the creamed shrimp that had been sitting in the sun for hours. Later
that night, he was so sick he had to be rushed to the hospital.

Skill 2.3 Analyze relationships between ideas in opposition (e.g., pro
and con).

Whenever there are two ideas in opposition, there is the ghost of an "either/or"
conceptual basis lurking invisibly in the background of the "pro/con" setting.

For example, one person may argue that automobiles are a safer mode of
transportation than are motorcycles and support that contention with statistics
showing that fatalities are more frequent per accident in motorcycle crashes than
in car crashes.

The opposition to this argument may counter that while fatalities are more

frequent per accident in motorcycle accidents, it is erroneous to over generalize
from that statistic that motorcycles are "therefore more dangerous."
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Thus, each participant in the argument has assumed a position of "either or," that
is to say, the automobile is "either" safer than the motorcycle, or it is not (or the
motorcycle is "either" safer than the automobile or it is not). With the argument
thus formulated, a conclusion acceptable to both sides is not likely to happen.

Here is a short essay showing how to avoid this deadlock.
Which is safer? The car or the motorcycle?

Most experienced drivers would agree that while it is more exhilarating to ride a
motorcycle than to drive an automobile, it is illogical to therefore conclude that
this exhilaration leads to careless driving and, therefore, more accidents, deaths,
and injuries to motorcycle riders than car drivers. The critical concept to be
understood here is not exhilaration, which is a given, but how the exhilaration
comes about and is a cause of serious injury and death of motorcycle riders.

There is safe and unsafe thrill seeking. "Exhilaration” is defined as the "state of
being stimulated, refreshed, or elated”. An example of safe exhilaration is the
excitement of sledding downhill, which results in the sled rider feeling stimulated,
refreshed, and/or elated.

Unsafe exhilaration, which is usually the consequence of reckless thrill seeking,
is therefore a state of being over-stimulated, frightened, and depressed by terror.

Which then causes more dangerous exhilaration, the car or the motorcycle? The
answer is that the two forms of exhilaration are the consequents not of the
motorcycle or the automobile, per se, but of the operation of the respective
vehicles. Without an operator, both vehicles are metal entities, sitting in space,
neither threatening nor harmful to anyone.

Therefore, neither the motorcycle nor the car is more or less dangerous than one
another: it is the attitude of their operators that creates the danger, death, and
dismemberment resultant from accidents.

Notice how the writer has avoided the logical trap of the "either/or" construction
built into the "pro/con" argument by defining the key term "exhilaration" to clarify
the issue (and shift the focus to the operator) and to resolve the either/or
dilemma by arguing that it is the operators of the vehicles who are responsible for
negative consequences, not the vehicles themselves.
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Skill 2.4 Identify a solution to a problem presented in a passage.

Within the assessment of reading, working with more than one selection is
important in deciding if students can make generalizations. Utilizing the
information read to find the answer to a situation presented is the skill.
Sometimes this may involve problems specifically identified within what was
read. For example, the characters in the story may be having a specific problem,
such as a lack of money. Then, as you continue to read the passage, the
characters in the story were hired for a new job, which allowed them to earn
more money. Using the information read, identify the problem (a lack of money)
and the solution (a new job).

In other cases, generalizations will need to be made across multiple selections.
In those cases, selecting problems and solutions may be more evasive.
Problems and solutions across texts will require broader thinking. The problems
and solutions will not be as clearly spelled out in the text. It will involve you
thinking on a different level about how the two passages relate. Connecting texts
to other texts and finding common elements within them allows you to then draw
out the common problems and solutions. Working through multiple selections
requires more complex thinking skills and thinking of problems and solutions
sometimes in other terms. Perhaps thinking of the challenge or issue that was
faced and how that issue was overcome would help to broaden the scope and
understanding of identifying the common problem and therefore the solution.

Skill 2.5 Draw conclusions inductively and deductively from
information stated or implied in a passage.

An inference is sometimes called an “educated guess” because it requires that
you go beyond the strictly obvious to create additional meaning by taking the text
one logical step further. Inferences and conclusions are based on the content of
the passage — that is, on what the passage says or how the writer says it — and
are derived by reasoning.

Inference is an essential and automatic component of most reading. For
example, readers make educated guesses about the meaning of unknown
words, the author’'s main idea, or whether he or she is writing with a bias. Such is
the essence of inference: you use your own ability to reason in order to figure out
what the writer implies. As a reader, then, you must often logically extend
meaning that is only implied.

Consider the following example. Assume you are an employer, and you are
reading over the letters of reference submitted by a prospective employee for the
position of clerk/typist in your real estate office. The position requires the
applicant to be neat, careful, trustworthy, and punctual. You come across this
letter of reference submitted by an applicant:
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To Whom It May Concern:

Todd Finley has asked me to write a letter of reference for him. | am well
qualified to do so because he worked for me for three months last year. His
duties included answering the phone, greeting the public, and producing some
simple memos and notices on the computer. Although Todd initially had few
computer skills and little knowledge of telephone etiquette, he did acquire some
during his stay with us. Todd’s manner of speaking, both on the telephone and
with the clients who came to my establishment, could be described as casual. He
was particularly effective when communicating with peers. Please contact me by
telephone if you wish to have further information about my experience with Todd.

Here, the writer implies, rather than openly states, the main idea. This letter calls
attention to itself because there’s a problem with its tone. A truly positive letter
would say something like, “I have the distinct honor of recommending Todd
Finley.” Here, however, the letter simply verifies that Todd worked in the office.
Second, the praise is obviously lukewarm. For example, the writer says that Todd
“‘was particularly effective when communicating with peers.” An educated guess
translates that statement into a nice way of saying Todd was not serious about
his communication with clients.
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COMPETENCY 3.0 USE CRITICAL REASONING SKILLS TO EVALUATE

WRITTEN MATERIAL.

Skill 3.1 Draw valid conclusions using information from written

communications.

In order to draw inferences and make conclusions, a reader must use prior
knowledge and apply it to the current situation. A conclusion or inference is
never stated. You must rely on your common sense.

Practice Questions: Read the following passages and select an answer.

1.

The Smith family waited patiently around carousel number 7 for their
luggage to arrive. They were exhausted after their 5-hour trip and were
anxious to get to their hotel. After about an hour, they realized that they
no longer recognized any of the other passengers’ faces. Mrs. Smith
asked the person who appeared to be in charge if they were at the right
carousel. The man replied, “Yes, this is it, but we finished unloading that
baggage almost half an hour ago.”

From the man’s response we can infer that:

(A) The Smiths were ready to go to their hotel.
(B) The Smith’s luggage was lost.

(C) The man had their luggage.

(D) They were at the wrong carousel.

Tim Sullivan had just turned 15. As a birthday present, his parents had
given him a guitar and a certificate for 10 guitar lessons. He had always
shown a love of music and a desire to learn an instrument. Tim began his
lessons, and before long, he was making up his own songs. At the music
studio, Tim met Josh, who played the piano, and Roger, whose instrument
was the saxophone. They all shared the same dream, to start a band, and
each was praised by his teacher as having real talent.

From this passage one can infer that:

(A) Tim, Roger, and Josh are going to start their own band.
(B) Tim is going to give up his guitar lessons.

(C) Tim, Josh, and Roger will no longer be friends.

(D) Josh and Roger are going to start their own band.
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Answers:

1. Since the Smiths were still waiting for their luggage, we know that they were
not yet ready to go to their hotel. From the man’s response, we know that they
were not at the wrong carousel and that he did not have their luggage.
Therefore, though not directly stated, it appears that their luggage was lost.
Choice (B) is the correct answer.

2. (A) is the correct choice. Given the facts that Tim wanted to be a musician
and start his own band, after meeting others who shared the same dreams, we
can infer that they joined together in an attempt to make their dreams become a
reality.

Skill 3.2 Evaluate the stated or implied assumptions on which the
validity of a writer's argument depends.

On the test, the terms valid and invalid have special meaning. If an argument is
valid, it is reasonable. It is objective (not biased) and can be supported by
evidence. If an argument is invalid, it is not reasonable. It is not objective. In
other words, one can find evidence of bias.

Practice Questions: Read the following passages, and select an answer.

1. Most dentists agree that Bright Smile Toothpaste is the best for fighting
cavities. It tastes good and leaves your mouth minty fresh.

Is this a valid or invalid argument?
(A) valid
(B) invalid

2. It is difficult to decide who will make the best presidential candidate,
Senator Johnson or Senator Keeley. They have both been involved in
scandals and have both gone through messy divorces while in office.
Is this argument valid or invalid?

(A) valid
(B) invalid
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